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Introduction: 
Our Place Family Resource and Early Years Centre, together with Cambridge Family 
Resource Early Years and Y Early Years — Ontario Early Years Centres Water-
loo Region (OEYCs WR) — has been engaged for the past two years in exploring 
pedagogy in child and family program settings and building on the organizational 
capacity of OEYCs WR for implementation and adaptation of pedagogy. 
Knowing the importance and impact of parental understanding of how their children 
learn best, OEYCs have the unique positioning and opportunity in having parents/
caring adults and children present together to provide opportunities and invitations 
for the whole family to be co-learners with us in this journey and deepen under-
standing of pedagogy and how, together, we best support a child’s early learning and 
transition to school.

Ontario’s Pedagogy for the Early Years (HDLH?) 

The work of this initiative focuses on the specific pedagogy encompassed in “How 
Does Learning Happen? Ontario’s Pedagogy for the Early Years” (HDLH?) putting 
theory to practice in varied and real life settings, and building pedagogical leadership 
in child and family program settings. It is about adapting pedagogy to implementa-
tion in non-traditional (i.e., outside of licensed child care) community-based settings 
for families. This work was of particular interest to us as we realized that there are 
few resources that specifically address building child and family programs and orga-
nizational and sector capacity.

In OEYC Settings:

Parents/caring adults are on site all the time.  

There are a variety of programs and approaches to family support, ever changing 
population, and ever changing attendance. The time spent in the Centre looks differ-
ent for each family. There is currently a lack of consistency: some days, a family may 
be here for a couple of hours — others, for the whole day. There is varied participa-
tion as well: some days, a family may attend a structured parent program, other days, 
a drop-in play program or a drop-in program with a specific age/development focus. 

Services must be accessible to all children and their families and be 
responsive to the diverse needs of the community.

For these reasons, established service patterns are taken into consideration. We mon-
itor and adjust hours of operation to meet local need; we utilize a range of options 
including morning, afternoon, evening, and weekend hours; and we use a variety 
of approaches to deliver services through such measures as partnerships, profes-
sionals, and parents/caring adults, mentors, and volunteers. We endeavour to ensure 
that programs, services, information, and resources are sensitive to diverse cultural 
backgrounds.

Family involvement in their children’s early learning and development is 
central to our work.

Activities and interactions are aimed at strengthening parents’/caring adults’ abilities 
to serve as champions for their child’s learning. Families are involved and welcomed 
into their child’s early learning programs. By engaging parents/caring adults in inter-
active programs with their child as well as concurrent family support programs, we 
recognize that parent/caring adult’s health and wellbeing are critical components of 
parenting capacity. 
Parents/caring adults are seen as partners in our service delivery and we work togeth-
er to ensure existing programs and services are providing the highest quality early 
learning and family support programs. 
Our goal is to support and promote their role in positive early learning experiences 
at home. We engage parents/caring adults in their child’s learning, we role model, and we 
support techniques for continuing the learning at home, for fostering attachment, and for 
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communication. An advantage of child and family programs is the opportunity for children, 
parents/caring adults, and Early Years professionals to embrace the concept of co-learners.

Ontario Early Years Centres Waterloo Region view all children and 
parents/caring adults as capable, competent, and curious.

We follow a Positive Parenting Approach, treating all children and adults with digni-
ty and respect, and providing flexible support. When children and their parents/car-
ing adults feel safe, secure, valued and that they are a contributing member of their 
world, they are able to learn, grow, and develop together. 
We understand that parents/caring adults visiting our Centres are the most im-
portant people in that child’s life. We also acknowledge that providing a continuum 
of programs from prenatal to school-age that invite families together to investigate, 
imagine, think, create, solve problems and make meaning from their experiences 
supports families in making moments matter throughout their journey. 
Building relationships, a sense of belonging and community throughout these ser-
vices enables us to strive to meet the unique needs of all children and parents/caring 
adults. At the Ontario Early Years Centres in Waterloo Region, we recognize that 
parenting in today’s society and knowing where and how to access services can be a 
challenge. We encourage families to reach out and build connections by provid-
ing a one-stop hub of resources and information where connections can be made 
with other parents/caring adults for peer support and conversation; also with Ontario 
Early Years professionals and community professionals to access early identification 
and screening tools, supports, and answers to their questions which enable each adult 
to make informed choices as to what is best for their family.

Creative Tension
Within the OEYC environments, the individual and group interests and needs are 
continuously changing, as are the programs for children and parents/caring adults. 
The HDLH? pedagogy recognizes the importance of the parent/caring adult role in a 
child’s learning with the central focus being the child. The creative tension presented 
is a constant change of individual and group dynamics along with the need for ped-
agogy to be applied within the context of the child and parent/caring adult. This has 
led to some adaptations as we explore how to embed HDLH? pedagogy within child 
and family programs. Our process supports an understanding of the unique strengths, 
needs, and interests of children and parents/caring adults within the context of child 
and family programs, home, and community. 

So the question becomes: 

How is the pedagogy evident in an environment that serves many  
different families in many different ways?  

Our exploration has allowed us to specifically examine: 
• How do we ensure we understand and support HDLH? in this environment? 
• How do we ensure that the programs and services are developed and delivered 

according to evidence-based research?
• How do our learnings serve to reinforce and strengthen current practices and 

approaches? 
• How can learnings shift current practices to a greater alignment and shared 

understanding with HDLH? 
In applying key findings on how children and parents/caring adults learn through 
practice, we are transforming established practices in our OEYCs WR as well as 
influencing those families, community service partners, and other child and family 
programs across the Region
HDLH? pedagogy is a key element in the vision for OEYCFCs. Our learnings act 
as a guide to best practices and pedagogy implementation within the unique settings 
of OEYCs WR and will inform the emerging transformation plan to OEYCFCs, 
contributing to the shaping of programs and services in the resulting service delivery 
framework and pedagogical approach therein.
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Digging Deeper
As we explored HDLH? through the child and parent/caring adult lens, we expanded 
on some illustrations shown in the HDLH? document to represent more broadly how 
learning takes place in child and family settings with the whole family and community. 

What does this illustrate in OEYCs WR settings?

Through our pedagogy work in child and family program settings, we know that in 
order to support child and parent/adult’s learning and build on the strengths of the 
family, we need to step inside the circle with the child and parent/caring adult. 
Here, Early Years professionals have this unique opportunity to co-learn simultane-
ously with children and parents/caring adults.
We enhanced the HDLH illustrations to reflect the context of relationship and learn-
ing through a child and family program lens. OEYCs WR are family-centred with a 
combination of approaches to learning and support for all children and parents/car-
ing adults. This is shown in Illustration 1 where we expanded the Centre to include 
the Child, Parent, and Caring Adult. 

The language of educator was shifted to Facilitator to reflect the active learning that 
takes place in our settings. Perceptions of education and teaching do not accurately 
reflect the work that happens in OEYCs WR. Facilitators are Early Years profes-
sionals who have a variety of experience, educational backgrounds, and training, 
which supports a multidisciplinary child and family centered approach.
Building on our concepts of Family, Facilitator and Environment, this diagram illus-
trates that all are interconnected and reciprocal. This broadens the concept to include 
the diverse social, cultural and linguistic perspectives of the outer circle of influence: 
Home, Neighbourhood and Community.
Based on the HDLH? idea that good pedagogy for children is also good pedagogy 
for adults, this diagram below is an illustration of how the child and family portion 
of the continuum of learning is expanded to include parents/caring adults and has 
a stronger emphasis on specific guiding principles related to OEYCs WR and the 
holistic approach to pedagogy. 

 

PPaarreenntt
CCaarriinngg    
AAdduulltt

CChhiilldd

ILLUSTRATION 1:

ILLUSTRATION 2:

Understanding of Children, Parents and Caring  Adults                                       
as  Competent, Curious, Capable,  & Rich in Potential 

Child and Family Programs 
Responsive Relationships 

Learning Together through Exploration, Play and Inquiry 
Parents, Caring Adults and Facilitators as Co-Learners 

Environment as Third Teacher 
Pedagogical Documentation with and for Children and Families 

Reflective Practice and Collaborative Inquiry 

View of Children, Parents and Caring Adults  
as Competent, Curious, Capable and Rich in Potential 



6  •  How Does Learning Happen? Ontario’s Pedagogy for the Early Years in Ontario Early Years Centres Waterloo Region

Let’s review how this story demonstrates the continuum of learning: 
• The tinkering table is filled with various items for children, caring adults, and 

facilitators to play and explore and “tinker” with together – Parents/Caring 
Adults and Facilitators as Co-Learners.

• Providing the tinkering table as a part of the Environment as 3rd Teacher with-
in a drop in space for parent and child to explore together based on their interest.

• Responsive Relationships — parent and child explored together with support 
and conversation from facilitator role modeling importance of exploration, prob-
lem solving, and innovation.

• Facilitator and parent discussing and encouraging the possibility for continuing 
exploration in the home – Reflective Practice and Collaborative Inquiry.

• Child viewed as competent and capable and encouraged in problem solving, 
innovation. Child excited to continue exploring at home – Learning Together 
Through Exploration, Play and Inquiry.

• Pedagogical Documentation posted in the Centre to share family’s exploration 
within the Centre and at home, sharing family’s continuation of learning and 
asking questions that build on this experience.

Continuum of Learning Story: The Tinkering Table
The tinkering table is filled with various items for children, caring adults, and 
facilitators to explore or “tinker” with. One day, the tinkering table had a land-
line phone, some screwdrivers, and a little hammer. Through lots of explora-
tion and discovery, a little boy took the phone completely apart — this being a 
common activity at the tinker table. Once the boy and his mother had finished 
tinkering and exploring these items, they went on to something else.

What we found out later was after they got home, the little boy took apart 
their home phone!!! 

The fact that he took apart the phone at home demonstrates how curious and 
competent he is, but the amazing part of this story was his mother’s reaction!  

His mother didn’t react the way we might think she would. She didn’t say, 
“What have you done to our phone!” or “Why would you do that to our 
phone!” Instead, she paused, reflected upon her learnings of positive parent-
ing approaches, and acknowledged the curiosity and incredible learning that 
was happening through the “destruction” of her phone. She also understood 
her role as a co-learner. She asked him some questions, encouraging further 
inquiry and discovery, and also provided more items for them to explore at 
home.

Do you know what else happened? You don’t have something like that 
happen in your house without sharing it with others. His mother shared 
this story and continues to share it with other parents and caring adults in 
the lives of other children.  

Imagine the ripple effect — not only of understanding the learnings of this ex-
perience but also the modeling of that mother’s reaction and supporting 
her child’s interest.
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In order to meet the expectations as set out in HDLH?, we have adapted the Foundations 
for Learning diagram below to align the goals and program expectations for OEYCs WR.

Throughout our pedagogical work, we have spent time exploring the interconnectiv-
ity of the four foundations: Belonging, Expression, Engagement, and Well-Being 
and how they are integrated within OEYCs WR core functions and in the positive 
parenting approach that guides our work. We created the HDLH? in the OEYCs WR 
Framework to illustrate this interconnectivity.
In this framework below, we have highlighted BELONGING because in child and 
family settings, intentionally fostering relationships and creating welcoming, safe 
environments is critical in strengthening authentic expression, well-being, and en-
gagement.  

OOEEYYCC    FFRRAAMMEEWWOORRKK
How  Does  Learning  Happen  in  Family  Support  SeCngs

BBEELLOONNGGIINNGG WWeellll-‐-‐BBeeiinngg EEnnggaaggeemmeenntt EExxpprreessssiioonn

LLeeaarrnniinngg    &&    
DDeevveellooppmmeenntt

SSuuppppoorrtt    &&    
EEnnggaaggeemmeenntt

CCoonnnneeccMMoonnss    &&    
RReeffeerrrraallss

PPOOSSIITTIIVVEE    PPAARREENNTTIINNGG

POSITIVE

PARENTING

OEYCs WR FRAMEWORK

FOUNDATIONS
GOALS FOR CHILDREN, PARENTS 
AND CARING ADULTS

EXPECTATIONS FOR  
PROGRAMS

Belonging Every child, parent and caring adult 
has a sense of belonging when 
they are connected to others and 
contributes to their world.

Child and family programs cultivate 
authentic, caring relationships 
and connections to create a sense 
of belonging among and between 
children, adults, and the world 
around them. 

Well-Being Every child, parent and caring adult 
is developing a sense of self, health, 
and well-being.

Child and family programs reflect a 
positive parenting approach which 
nurtures each family member’s 
physical and mental health, and sup-
ports healthy child development.

Engagement Every child, parent and caring adult 
is an active and engaged learner 
who explores the world with body, 
mind and senses.

Child and family programs provide 
environments and experiences to 
engage children and parents and 
caring adults in active, creative, and 
meaningful exploration, play and 
inquiry.

Expression Every child, parent and caring adult 
is a capable communicator who 
expresses themself in many ways.

Child and family programs foster 
communication and expression in 
all forms.

ILLUSTRATION 3:

ILLUSTRATION 4:
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Let’s review how this story demonstrates the OEYCs WR framework:
• Each interaction reflects a Positive Parenting approach / lens - supporting each 

area of our community Positive Parenting Framework:  Reach Out Let’s Do This 
Together; Learn Grow Develop Together, Connections, Moments Matter

• Creating a Sense of Belonging – A friend had encouraged this mom to call the 
OEYC WR:

• Open door to call back at any time, no wrong question/door. 
• Parent seeing the Centre and staff as a welcoming place with a person to 

engage in conversations that views her competent and capable. 
• Message parent got “you are valued as a parent, we are here to listen, 

provide support and learn together, whether in person or by phone”.
• Parent now attending programs and connecting with others.

• Learning and Development – OEYC WR facilitators are able to provide sup-
port throughout the continuum of development from prenatal / new baby / new 
sibling etc.

• Support and Engagement – open door, “You can do this!” attitude, welcome to 
connect when needed.

• Connections and referrals – shared current information, resources, and OEYC 
WR programs; used and referred to New Parent Resource Guide in conversa-
tions; invited back to the Centre to connect with staff/peers.

OEYCs WR Framework: A Sense of Belonging
A mom called into the Centre explaining that a friend of hers told her 
that the Early Years may be of help. She shared that she was a new mom 
and that her baby was not sleeping. She was feeling quite frustrated and 
exhausted. The mom talked over the phone with an OEYC facilitator 
for about 40 minutes. The facilitator listened and reaffirmed with mom 
that the feelings she was experiencing were common and reassured mom 
the amount of sleep her baby was getting was developmentally typical. 

Mom thanked the facilitator for taking the time to listen. The facilitator 
extended an invitation for mom to call back or come into the Centre 
anytime. 

A few months later the mom called again and this time asked to speak to 
the OEYC facilitator she had initially connected with. This was a shorter 
conversation as she just wanted to check in to ensure her baby’s current 
sleep patterns and development was on track.

A couple of months after that, the mom called again. Her baby was now six 
months old and she had a few questions and wanted to discuss introducing 
solids to her baby.  

Again, information was shared and together both the mom and the 
facilitator explored how this may look for her family. Then they said their 
goodbyes, leaving the door open for further conversation another time.

Some time had passed and then one day the mom called. She was pregnant 
with her second baby. She had some questions about how to prepare for 
this transition for her and her family and specifically how to support her 
young toddler in transitioning from a crib to a bed. The facilitator took the 
time to listen and provide information and resources.

After over a year of connecting over the phone, the mom came to the 
Centre and sought out the facilitator she had formed a relationship with 
over the phone. She introduced herself and asked if she could give a hug. 
The mom explained how meaningful their conversations and support had 
been over the past year.  She explained how just knowing she can call and 
connect has relieved so much anxiety for her in her parenting journey. 

Creating a sense of belonging can be done in many ways. The mom now comes 
to the Centre regularly with her two children where she and her peers share 
experiences and learn from each other, but she still calls in when she has a few 
minutes of time at home. Just last week she called to connect about her new 
baby’s development, prepare for the next stage (getting ready to introduce 
solids again) and talk about sleep. The relationship continues to grow!
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Pedagogical Approach
In child and family programs, we view pedagogical approaches as approaches that 
nurture learning and development in the early years and the parent/caring adult role 
in that learning and development. As our understanding of HDLH? and pedagogical 
application is evolving, OEYCs WR have identified the pedagogical approaches as 
follows: Welcoming, Engagement, Shared Understanding, Emergent, Pedagogi-
cal Documentation, and Reflective Practice

Within the OEYCs WR pedagogical approaches, we have outlined goals, practical 
and relational focus, and further exploration.

Welcoming 
First moments and connections with the OEYCs WR are seen as key opportunities 
where children and parents/caring adults are able to connect with others in mean-
ingful ways. OEYCs WR intentionally create spaces that contribute to support and 
engagement, learning and development, and connections and referrals.  
Considering the strong link between a welcoming environment and a sense of be-
longing, we need to take into the account the importance of the practical and rela-
tional factors in the design of the environment. 
HDLH? provides us with another lens through which to examine how we create 
these welcoming environments; it guides us in exploring how the four foundations 
and the ELECT guiding principles work together in providing spaces that support 
meaningful connections and learning to take place between children, parents/caring 
adults, facilitators, and community. 

Our Emerging Child- and Family-Centered Goals for Welcoming 

• Create spaces and experiences where each child and parent/caring adult feels a 
sense of belonging.

• Ensure the environment is reflective of the four foundations for learning.
• Provide a variety of spaces that promote and celebrate respect for diversity, 

equity, and inclusion.
• Provide spaces that encourage play and inquiry for children and parents/caring 

adults.
• Provide spaces that encourage parent/caring adult connections with other par-

ents/caring adults, Early Years professionals, and community.

Our Exploration Question: 

How do we strengthen relationships 
and ensure social inclusion, partici-
pation, and a sense of belonging for 
each child and parent/caring adult?

HDLH? OEYCs WR

Establishing positive, responsive adult-child 

relationships.

Welcoming

Providing inclusive learning environments and 

experiences that encourage exploration, play, 

and inquiry.

Engagement

Engaging as co-learners with children, families/

caregivers, and others.

Shared Understanding

Planning and creating environments as a “third 

teacher”.

Emergent

Using pedagogical documentation as a means 

to value, discuss, and make learning visible.

Pedagogical Documentation

Participating in ongoing reflective practice and 

collaborative inquiry with others.

Reflective Practice

   We spend the majority of our 

time trying to create valuable 

relationships and experiences 

with families.”   

—  OEYC WR Facilitator

WWeellccoommiinngg
EEnnggaaggeemmeenntt    

SShhaarreedd    
UUnnddeerrssttaannddiinngg

EEmmeerrggeenntt

PPeeddaaggooggiiccaall    
DDooccuummeennttaaMMoonn

RReeflfleeccMMvvee    PPrraaccMMccee
RReellaa%%oonnaall

&&
PPrraacc%%ccaall
FFooccuuss    
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Our Ideas: 
Relational Focus: 

• Hospitality is key.
• Reflection of diversity of families 

and community in welcoming 
inclusive space, programs, and 
organizational culture.

• Time for mutual support and relationship-building between parent/caring adults 
and staff is built into program design and delivery. 

• Child and parent/caring adult experience an authentic, warm, welcoming greet-
ing — they are greeted the moment they walk in and throughout their stay. A 
greeting that says “You’re here. I’m glad to see you.”

• Actively listening to parents/caring adults and children so that we are responding 
and providing information that is specific to the questions, needs, and interests.

• Facilitators introduce and engage parents/caring adults and children together in 
conversation and play.

• Foster connections between parents/caring adults by seeking out commonalities.
• Make a point of remembering names.
• Smiling — crosses all languages.
• Inviting parents/caring adults to tour the Centre and tailoring the tour to the child 

and parent’s/caring adult’s interests and needs.
• Providing a variety of ways for parents/caring adults to offer suggestions and 

feedback around the space, environments, programs, services, etc.
• Staff are available to interact with parents/caring adults without time pressures 

— spontaneous interactions/conversations.
• Answering phones — having a voice at the end of the phone vs an answering 

machine.
• Flexibility in policies and procedures — responsive.
• Staff are empowered to make decisions in the moment that support being re-

sponsive to the needs of the child and parent/caring adults — a lot of room for 
decision making/not needing to go through layers of management.

• Flexible thinking approach — being individually- and group-responsive.

Practical Focus: 

• Signs that are easy to find, understand and are strength-based.  “No” signs limit-
ed to safety information.

• Environment space — intentionally bringing in something new (provocations); 
families come back to see something different/new/engaging.

• Clean, organized, aesthetically-pleasing spaces.
• Natural lighting, natural materials.
• Sensory-friendly spaces.
• Variety of developmentally appropriate toys, books, equipment, and materials. 
• A variety of spaces for parents/caring adults to connect with their children, other 

parents/caring adults, other children, early learning professionals, and communi-
ty partners.

• Open and flexible spaces for parents/caring adults to connect and open spaces 
for play.

• Continuously enhancing environments to support what children are learning in 
the moment and to nurture the parent/caring adult and child relationship.

• Open doors — an easy and accessible entry point.

A Welcoming Environment: John’s Story
As new dad in a new city, I was overwhelmed. Frankly, I had no idea what 
I was doing. Trying to navigate this new thing called parenthood with no 
friends and no family was the most difficult experience of my life. I knew 
we couldn’t stay shut away in the house; my son needed to interact with 
other kids his age.

It is difficult as a stay-at-home dad to fit in, easy to feel like an outsider. I 
was incredibly lonely, desperate for adult companionship, and often de-
pressed. I felt like I was failing my son, that he wasn’t getting the same 
opportunities as other children from more traditional families.

But then I found the OEYC, and I knew I had found a place where I would 

   Families have to feel 

welcome. Without it we have 

no learning.”  

—  OEYC WR Facilitator
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Engagement
OEYCs WR child and family set-
tings offer a variety of rich learning 
environments and spaces that invite 
children, parents/caring adults, Early 
Years professionals, and community 
to participate in purposeful engage-
ment. There are opportunities for 
parents/caring adults and children to: 

• Explore and build on their 
curiosities, expression of ideas, 
theories, and meaning-making. 

• Make parent/caring adult-to-
parent/caring adult connections 
supporting their role as their 
child’s first teacher.

• Make connections with early learning professionals and community partners.  
It is through engagement and relationship-building that opportunities open up for 
parents/caring adults to ask questions and for staff to facilitate referrals and connec-
tions. Engagement is about quality of interactions and it is through these interactions 
that learning takes place. HDLH? reinforces that understanding and the practices 
OEYCs WR have been engaged in.

Our Emerging Child-and Family-Centered Goals for Engagement 

• Create inclusive and respectful environments to foster positive, equitable, and 
collaborative relations. 

• Ensure service delivery and program design provides opportunities for the par-
ent/caring adult voice, reflecting the understanding that the parent/caring adult is 
the most important person in the child’s life. 

• Ensure policies and procedures are flexible allowing for responsiveness that fur-
ther supports engagement as well as in practices that are grounded in thoughtful 
pedagogy.

be accepted, where I could share my thoughts and feelings, my hopes and 
my fears — a place where I wouldn’t be judged. Over time, many parents 
came and went, but the people I’ve met, the bonds I’ve formed, those are 
everlasting.

The OEYC is not just a place for kids to interact with kids. Those places 
are everywhere. The OEYC is unique because it is a place for parents to 
interact with parents, to share in the joys and the hardships of marriage 
and children. It is more than a support system; it is a lifeline, a place that 
does so much for the health of parents and the wellbeing of their children. 
It brings people together during the most turbulent and difficult time in 
their lives. To discover people who know, who’ve been through it, and who 
understand — that is the greatest resource a new parent can find.

   I am not from the area  

and do not have too many 

relatives or friends in the  

city on whom I can rely. As a  

result, I spent many days at 

the OEYC taking advantage 

of all the programs that are 

offered. It was the healthiest 

thing that I could’ve done for 

both myself and my son”   

–  OEYC WR Parent



12  •  How Does Learning Happen? Ontario’s Pedagogy for the Early Years in Ontario Early Years Centres Waterloo Region

Our Exploration Question 

How do OEYCs WR cultivate an 
environment that invites parents/car-
ing adults to not only participate but 
be fully engaged and create environ-
ments where children and parents/
caring adults are connected, active, 
and engaged learners? 

Our Ideas:
Relational Focus:

• Priority focus is on quality of interactions and relationship-building.
• Consistent staffing to foster relationships.
• Relationship-building that is authentic, reciprocal, and follows the parent/caring 

adult’s lead.
• Cultivating an environment that invites parent/caring adult leadership with men-

toring and volunteer opportunities.
• Parents/caring adults are always invited to be active participants in play with 

their children in early learning programs and in peer support and parenting 
programs.

• Providing decision-making opportunities for parents/caring adults and opportu-
nities to provide input.

Practical Focus:

• Well-designed intentional spaces 
that encourage engagement and 
connections with provocations 
for exploration.  

• Responsive environments that 
allow for choice.

• Drop-in programs that accommodate varying family schedules. 
• Programs that cross ages and stages — a continuum of programs and services 

that allows children and parents/caring adults to stay connected, engaged, and 
choose what’s best for their family as they and their child transition from one 
point in life to another.  

• Ensuring there is always a place in which families can connect and participate. 
• Digital media creating continuous dialogue with families and between families. 
• Using everyday materials that are easily accessible to families so ideas and 

learnings can be brought home and continued.
• Policies and procedures are flexible allowing for responsiveness that further 

supports engagement. 

   It doesn’t matter what 

equipment or supplies you 

have, it is the interactions 

and consequent relationships 

are the most important 

components”   

–  OEYC WR Facilitator

   Sense of community is here. 

Everyone plays a role.”   
—  OEYC WR Parent 
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more confidence and boosted my self-esteem. It led to my being hired as a 
casual, supply staff at the Centre. Once I was established, I sought work as 
a licensed Home Child Care Provider and now I provide care for children 
in my home. I credit the Home Childcare Provider Network, a profession-
al development group that meets here, with giving me the tools I needed.

The Early Years Centre helped me become familiar with the Canadian way 
of doing things, with connections in the community, with making friends, 
with getting help for depression, and with parenting issues. They helped 
my daughter make friends, spend time with others, and learn, helping her 
to be more independent and ready for school. She learned the routines 
here. They also helped us with her vision problem before it was too late. 
At Our Place, I came to know my personality and identity and found a 
home.

Cultivating Engagement: Anita’s Story
My name is Anita. I am from Pakistan. We moved here when our daugh-
ter was a few months old. Living in a high-rise apartment, with very few 
furnishings or comforts, I felt isolated and alone. I was homesick and fell 
into a depression. My husband was supportive and encouraged me to get 
out of the house for evening walks. On one of these walks, we passed by 
the Early Years Centre, located next door to our apartment building. My 
husband insisted we visit the next morning to find out all about it. I would 
not come without my husband and although I spoke English fairly well, 
could not find it within myself to speak a word that first morning, or for 
several visits. However, from the first time I walked through the door,  
I felt accepted, welcomed and understood.  

Staff took my hand and kept encouraging me to speak to them, to join in. 
They asked me questions about my life before I came to Canada; they 
were genuinely interested and understood my struggles.

I joined the weekly group “Parenting in a New Society, “ and I found a sec-
ond home there. Through the group, I made friends, started to feel more 
confident in speaking English, and was encouraged to get help for my de-
pression.

While in the Centre participating in the parenting group, my young daugh-
ter Ayesha was not settling in the Early Learning Program. We were both 
experiencing a lot of separation anxiety. The staff helped us work through 
this, offering practical suggestions. They were able to link us with anoth-
er staff member who spoke our language. She was able to explain all the 
developmental reasons for separation anxiety and how to encourage in-
dependence and reassurance. She was instrumental in helping us through 
this difficult time and ensuring I was able to continue in my parenting sup-
port program. 

Before coming to the Early Years programs, I spent a lot of time crying, 
and my daughter soon picked up my anxiety. I knew this was not healthy 
for my family, and knew that the Early Years Centre could help. Here, I 
made friends and now have a new “family of friends.” I also started vol-
unteering in the resource library and at reception. The concept of volun-
teering was new to me. This opportunity to give back gave me so much 
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Shared Understanding
The OEYCs WR system has processes in place that support a culture of shared 
understanding — processes that support ongoing evaluation and review of pro-
grams and services for children, parents/caring adults, and community. The HDLH? 
pedagogy provides a lens that has provoked the OEYCs WR system to work towards 
greater  alignment with a strengths-based view of children, parents/caring adults, 
and community, consistent across the environment, relationships, and best practic-
es. Through shared understanding, we are creating a system of critical reflection to 
evaluate programming, policies, and systematic approaches that support high quality 
learning environments and best practices.

Our Emerging Child- and  
Family-Centered Goals for  
Shared Understanding

• Develop a culture of Shared Under-
standing together with children, par-
ents/caring adults, and community.

• Program/service design and delivery 
reflects a Shared Understanding.

Our Exploration Question: 

How do we build a culture of shared understanding where the views of the children, 
parent/caring adult, and facilitator’s contributions and competencies are reflected?

Our Ideas: 
Relational Focus:

• Staff are familiar with the pedagogical approaches and are able to enhance pro-
grams accordingly.

• Pedagogical documentation and learning stories invite parents/caring adults to 
think and share their understandings of their child and their parenting experiences.

• Parents/caring adults participate in pedagogical discussions through surveys, 
groups, participation in programs, and social media. 

• OEYCs WR Professional Learning opportunities facilitate ongoing exploration 
of Shared Understanding.  

Practical Focus:

• Practices/policies/procedures are reviewed on an ongoing basis using the lens of 
the view of the child and parent/caring adults as capable, competent, and curious.

• Intentional development of Communities of Practice for Early Years profession-
als that deliver programs and services with parents/caring adults and children 
together. 

• Promotional materials and Centre descriptions are strength-based and reflective 
of a co-learning environment.

• Using a variety of venues to share learnings, information and resources — social 
media, bulletins etc.   Involving parents 

– everyone is a co-

learner (child, parent, 

facilitator). We are all 

learning together.”   
—  OEYC WR Facilitator

Shared Understanding:  
Creating Space that Reflects a Shared Understanding
Ensuring the design of a space reflects a strength-based view of the child, par-
ent/caring adult, facilitators, and community is an ongoing process that takes 
time, but it vital to create a space for critical reflection and meaningful engage-
ment. 

Through months of observations and conversations around how the gym space 
was supporting the interests and needs of the children, parents/caring adults, 
facilitators and community it was apparent that a shift in the use of space was 
needed. 

The facilitators spent time reflecting on the observations and information 
gathered over the past few months and explored how the space, equipment, 
policies, including signage, could be more reflective of the view of the child and 
parent/caring adult as competent, capable and curious. 

The perspectives of staff, children, parents, caregivers, and other profession-
als and partnering agencies informed the shift in the environment. The shift led 
to a learning environment that was more flexible and responsive to the varying 
needs and interests. The design led to more open space for movement and con-
nections to take place and signage that shared information in a meaningful way. 
Families attending provided positive feedback on the changes and shared their 
excitement to have their children play and learn in this space.
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An Emergent Approach
An Emergent approach to early learning is foundational in the OEYCs WR system. 
Additionally, OEYCs WR have employed the same approach in parent support. It is 
clear in HDLH? that a child’s early learning is strengthened when both children and 
parents/caring adults are viewed as capable, competent, and curious. The OEYCs 
WR system provides a variety of purposeful environments that invite curiosity and 
exploration through self-reflection and natural interests highlighting the importance 
of learning through play and experience. 
HDLH? is a provocation that invites ongoing exploration and discussions around 
children, parents/caring adults, Early Years professionals, and community partners 
learning together. HDLH? pedagogy in the early years and the ELECT document 
provide a framework and resources to support this approach.  

Our Emerging Child- and Family-Centered Goals for Emergent Learning

• Children’s natural activity of play is supported by positive relationships and 
developmentally-appropriate learning environments.    

• Environments are designed to highlight the importance of learning through play 
and experiences. 

• The four foundations supporting optimal learning are embedded in the program-
ming.

• Connections, programs, and resources are reflective of the parent/caring adult’s 
important role in their child’s life.

Our Exploration Question: 

Within the OEYCs WR settings, how does the emergent approach-based learning 
remain accessible and inclusive?

Our Ideas:
Relational Focus:

• Programs and spaces are designed to provide opportunities for children and 
adults to learn together by building on both the child and parent/caring adult’s 
knowledge, experiences, and interests.

• Interactions between children, parents/caring adults and Early Years profession-
als are emergent and responsive.

• Early learning activities that build on interests and scaffold learning over a peri-
od of time that engage various groups of children and parents and caring adults.

• Parent/caring adult supports provide opportunities for emergent connections and 
discussions by following the parent/caring adult’s lead. 

• Staff are knowledgeable and know how to access information around communi-
ty resources and current research to respond to the emerging needs and interests/
questions of children and their parents/caring adults.

Practical Focus:

• Flexible environment and access to materials and resources to have readily on 
hand to build on the experience, to provide further provocation.

• Program and environment design approaches are based on children’s and parent/
caring adults’ needs/interests through a variety of ways with a continuum of 
programs and services.

• Resources — written/electronic resources are readily available as areas of inter-
est emerge for parents/caring adults.

• Loose parts/open-ended materials to providing an invitation for children and 
parents/caring adults to explore. 
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Pedagogical Documentation
A central part of our deeper exploration has been on the process of pedagogical 
documentation as described in HDLH? and how that looks in child and family 
programs. The OEYCs WR system offers a rich variety of settings where children, 
parents, and caring adults have opportunities to engage in purposeful, meaning-mak-
ing experiences. 

Pedagogical documentation extends beyond 
the child focus to include the parent/caring 
adult focus, where the child and parent/
caring adults’ caring processes are visi-
ble, further deepening and strengthening 
relationships. The expansion of the concept 
of pedagogical documentation including the 
parent/caring adults’ learning and reflection 
is an area that we spend considerable time 
exploring. HDLH? supports our ongoing 
journey of discovering new learnings, won-
ders, and curiosities of children, with caring 

adults and facilitators further enhancing programs and services. 

Our Emerging Child- and Family-Centered Goals  
for Pedagogical Documentation

• To give visibility to the important relationships among children, adults, and the 
environment.

• To give visibility to the importance of the parent/caring adult and child relationship.
• To engage parents/caring adults in the  

process of pedagogical documentation.
• To make children, parents/caring adults, 

facilitator and community thinking and 
learning visible.

An Emergent Approach: Time Machine Travel, A Story
During an early learning program, an OEYC facilitator was playing with a 
group of children when one of the children asked about time. The facilita-
tor asked: “Do you think we could go backward or forward in time?”

Alex and Sarah said “Yes.”

Caleb said, “In a time machine!”

So they began asking questions about “time machine travel.”  As the chil-
dren added more suggestions and ideas, they thought they should draw a 
diagram of the time machine. This led to the idea to build a time machine. 
The facilitators compiled materials for the next week’s program and a 
week later some of the same children, plus additional children, engaged in 
creating a time machine together. 

Children assisted with construction and shared ideas. It was a great op-
portunity for collaboration and cooperation with peers, volunteers, and 
facilitators. Alex remembered the discussion about the batteries needed 
to power the time machine and brought his own from home. He also re-
membered to build the much-needed switch to turn on the machine. The 
facilitators were excited to hear how much detail the children remem-
bered from the previous week and wanted to incorporate into the build. 
Many of the children wanted to go and explore the time machine. 

A week later, the children still wanted to travel back in time and still saw 
dinosaurs and even monsters. The facilitators connected to this process 
felt that the children were able to explore all of their ideas fully. The time 
machine created a “buzz” with the parents/caring adults, and Early Years 
professionals. This child lead experience generated excitement and inter-
est extending beyond the children. Parents/caring adults and Early Years 
professionals became engaged in the learning and contributed to the dis-
cussion around time and the build of the time machine.

“The process for children to be imaginative and plan and explore has been a 
great opportunity for our Early Learning Program. We are looking forward to 
the adventure, whatever the children take us on.” 

The ripple effect was huge. Participants were talking about it to (each) other.  It 
started a conversation with others.

   Make learning 

visible with all views. 

One picture is as 

valuable as ten if it 

improves learning or 

conversation.”   
—  OEYC WR Facilitator

   Pictures showing what 

is happening and how 

children are learning 

provide me with 

activities and new ideas 

to do at home.”   
—  OEYC WR Parent
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Our Exploration Question: 

How do we ensure that documentation is meaningful and purposeful  
within OEYCs WR? 

Our Ideas:
Relational Focus:

• Engage parents/caring adults in expanding documentation by involving them in 
the process, inviting them to add their thoughts, ideas, and reflections.

• Authentically honour the voice of the children and the parents/caring adults, 
ensuring their experience is represented. 

• OEYCs WR facilitators co-construct learnings and reflections together as a 
team. 

Practical Focus:

• Permanent space to display and extend pedagogical documentation. 
• Visual highlights of parent/caring adults’ conversations and documented learnings.
• Equipment available for capturing stories and learnings in the moment.
• Embed pedagogical documentation throughout all areas of the Centre and service. 
• Build in time that is dedicated to the process of documentation  

and meaning making. 
• Social media is a means for us to 

further inquiry by sharing photos and 
posing reflective questions.

Pedagogical Documentation:  
The Importance of Risky Play
The exploration of risky play and children’s natural gravitation to this form 
of play has been an ongoing process with children, parents/caring adults 
and facilitators. The pedagogical documentation process began when 
a child was balancing himself on top of a play structure in the outdoor 
learning area. The facilitator was drawn to this activity. While her initial 
response was that this was a dangerous activity as she moved in closer 
to providing a safety net, she was intrigued by the child’s confidence and 
mastery of balancing on the structure. The creative tension she was expe-
riencing led her to capture the activity in a photo. 

What began as a documentation of the photo and questions exploring 
emotional reactions to the photos quickly led into parents/caring adults, 
facilitators and community partners engaging in conversations and par-
ent group discussion around risky play. The facilitator captured the pro-
cess and learnings through pedagogical documentation exploring ques-
tions about the learning that takes place through risky play, the different 
perspectives around risky play, and how to support risky play. 

The documentation continues to be expanded upon as conversations 
continue around the topic. A parent who was reading the documentation 
engaged in a discussion around risky play with the facilitator. For this par-
ent, the interaction with the facilitator on the pedagogical documentation 
provided her with insight into the support and learning that takes place in 
the parenting groups. This increased her curiosity and her confidence 
and led to her attending parenting groups.    Pedagogical 

Documentation 

is a process that 

takes place amongst 

facilitators, families, 

and children. It is not 

definitive and leads to 

more wonderings and 

possibilities.”   
—  OEYC WR Facilitator
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Reflective Practice
Reflective practice is an integral part of the OEYCs WR system informing plan-
ning, development, and implementation of programs and services. Our pedagogical 
exploration has provided us with ways to rethink our current reflective practices and 
develop reflective protocols which support us in being more intentional in structuring 
our thoughts, observations, and wonderings. Through this process, we are developing 
common understanding and language that is reflective of the pedagogy. 
The constant change of individual and group dynamics has led to some adaptations 
as we explore how to embed reflective practice within child- and-family centered 
environments. Facilitators’ ability to meaningfully engage in the process of observa-
tion, reflection, critical analysis, and implementation is deepened by having parents/
caring adults and children onsite together and learning alongside each other. 

Our Emerging Child- and Family-Centered Goals  
for Reflective Practice:

• Establish a framework for reflective practices that aligns with the pedagogy and 
allows for ongoing reflection, exploration, and deeper understanding and imple-
mentation of the pedagogy. 

• Implement ongoing reviews and the development of reflective practices and 
protocols that examine our learning environments, policies and procedures, and 
relationship-building practices to ensure our approach is meaningful for the 
child, parent/caring adults, and the facilitator.

• Embed reflective practices within everyday activities. 
•  Engage families in reflective practices 

that are mutually reinforcing.

Our Exploration Question:

How do we support and enhance our culture 
of reflective practice in all aspects of the 
organization including program planning/
development, daily documentation, ongo-
ing conversations and collaborations, and 
policies and procedures?  

Our Ideas: 
Relational Factors:

• Professional Learning Days for OEYCs WR where the focus is within a reflective 
framework so we have an opportunity to reflect as a system.

• Engaging parents/caring adults in reflective practice on parenting and early learning 
both individually and as a group, which draws on their knowledge and experiences.

• Communities of Practice — work with parents/caring adults to develop Communities 
of Practice to participate in reflective practices and engage in pedagogy exploration.

Practical Factors:

• Develop a variety of protocols that are reflective of “real” time as things are hap-
pening naturally.

• Team meetings shift from information sharing to learnings and reflection.
• The development and implementation of OEYCs WR Professional learning 

session (e.g., DIY Sensory Play, Embracing Attachment) are based on a reflective 
practice model and pedagogy exploration.

• Establish a framework for self-directed learning and capturing professional learning.
• Observations of emerging interests/learnings are recorded.
• Reflections on the four foundations and program goals are ongoing (using reflection 

model of “What? So what? Now what?”).
• Ongoing planning and facilitation of 

programs uses program planning sheets, 
program journals, individual journals, 
and protocols for reflective practice 
before, during, and after programming.

• Supply a variety of visual tools that sup-
port reflective practice and engage Early 
Years professionals, parents/caring adults, 
volunteers, and community partners:

• White boards that invite ongoing 
observations and reflection.

• HDLH? Interactive display. 

   How do we learn from 

parents and hear their 

voice? What is behind 

what the parent is 

saying and how do we go 

deeper as co-learners?”   
—  OEYC WR Facilitator

   My son just loves 

holding anything that 

moves in the forest, 

especially toads. Not 

even Mom wanted to 

hold this guy, but I am 

learning to step outside 

my comfort zone too.”   
—  OEYC WR Parent
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Reflective Practice: Our Reception Area
Our pedagogical journey in the front reception area began when we attend-
ed the Wonders of Learning exhibit. Conversations and wonderings were 
sparked by viewing the exhibits, and the team began to make meaning of how 
these concepts and learnings could be incorporated from the moment fami-
lies and children entered the Centre’s front door.

The team began their wonderings on how they could:

• Support children’s learning and interests in the reception area while they 
wait for their parent/caregiver to sign in or speak with reception staff.

• Support the parent by engaging the child to make their time at the front 
reception desk less stressful and more welcoming.

This journey continued during follow-up team meetings, where the team went 
into the reception area and reflected in the space and how that space was cur-
rently being used by both parents and children. Observations included:  

• pushing the automatic door button; then running outside without their 
parent.

• jumping and climbing on the coat racks.

• colouring on the table and pamphlets. 

• pointing at objects painted on the walls, or pictures of babies and children 
within their view.

The meaning making from our observations was that the children seemed to 
be making the most out of the experiences while spending time within this 
space i.e.) the pushing of the automatic door button WAS the experience that 
they were seeking as there wasn’t a lot of other things that they could do that 
engaged/or interested them.  

Our wonderings moved us into the next step: How could we support the in-
terest of the children? We began to brainstorm ideas to allow for more en-
gagement for the children. 

These ideas ranged from very simple and low-cost ideas to more complex and 
expensive ideas.  Some of the ideas that were generated were simple and less 
expensive, and we were able to use immediately: 

• We covered the tables with plain paper and provided a container of cray-
ons as an invitation for children. 

• We added fun “toppers” to the pen’s so the children could choose the pen 
that they wanted to use to write their own name on their nametag or co-
lour along while the parent did this. 

• We added some toys into the space to engage children in play.  

• We borrowed some sound activity buttons and placed them on the walls 
and table inviting children to interact and hear what sounds each button 
made.  

We observed a shift in the experiences from both the child and the parent. 
Children were running to play and interact with these new experiences, and 
they weren’t running away or even pushing the automatic door button as of-
ten. The parents weren’t running down the hall after their child as the children 
were interested in stopping to colour and play. There was positive feedback 
shared by the parents/caring adults that we had also enhanced the space for 
them. The parents were also interested in playing with the materials!  

We observed parents engaging with each other by leaving messages and 
greetings for each other. This was not one of our intended outcomes, but it 
was a nice surprise when we viewed the beautiful artwork on the table mu-
ral. We saved this artwork and placed it near the front reception. This further 
enhanced the space as the artwork reflected the children and parents play 
experiences. 

Parents/caring adults shared the importance of having comfortable seating 
in this space as it was viewed as place for parents and children to connect. 
Learning from the parents/caring adults and the children, a couch and a child-
size table were added with baskets of loose parts, toys, and books. The space 
was further enhanced by adding interactive wall toys. The feedback received 
was overwhelmingly positive. Parents were spending time reading and play-
ing with their children and children were engaging with the materials, the ac-
tivities, and each other.  

As a result of this process, the administration team has become more aware 
and observant of how to create meaningful, engaging space that is responsive 
to the needs and interests of the children and their parents/caring adults that 
is inviting for children and their parents/caring adults the minute they walk 
through the doors. The team has discovered the importance their role plays 
in HDLH? in creating a welcoming environment and the value of reflective 
practice. 
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Summary
Within the unique settings of the OEYCs WR and the variability of families attend-
ing, creating learning environments and experiences that invite exploration, play, and 
inquiry and are responsive to the emerging needs and interests of the children and 
parents/caring adults requires us to be in a constant state of readiness to welcome, 
include, and support all families. 
Looking back over the last two years, it is clear that much progress has been made 
in continuing our work in pedagogy understanding within our unique settings. It has 
been a time of research, place marking, and of opportunities and challenges. 

Key Insights Include:

• Start with individual strengths.  
• Building engaging relationships is of paramount importance to positive out-

comes of a child’s learning and family well-being.
• Staff need to continually learn from parents/caring adults, including from those 

who are not attending, assessing needs to ensure that programs meet child and 
parent/caring adult concerns and interests.

• Pedagogy is ever changing — supporting pedagogy requires flexibility, adapt-
ability, and aspiration. 

• Pedagogy exploration requires dedicated space, time, and resources.
• Where there is passion for pedagogy, Pedagogical Leaders naturally emerge. 

These leaders support and guide each other through processes of inquiry and 
reflection.

• Pedagogical approaches are equally applicable for universal service delivery and 
targeted outreach. 

Our exploration has looked at HDLH? beyond the child, and included engaging 
parents/caring adults and community service partners. We have examined closely the 
application of HDLH? throughout child and family programs, in our Centres, satellite 
locations, and program delivery sites, in every aspect of organizational delivery, and 
in shaping a continuum of services to have the greatest impact on creating welcoming, 
engaging environments. This greater understanding contributes to increasing OEYCs 
WR capacity for impact on a child’s learning and family well-being. This work has 
shown the correlation between the right space, quality interactions, and the OEYCs 
WR view of the child and parent/caring adult in building high-quality programs and 
environments that support early learning and positive outcomes for families.

Research supports that learning and development happen within the context of rela-
tionships; relationships between children, parents/caring adults, Early Years profes-
sionals and their environment. Positive relationships are best supported by practical 
and relational factors as well as best practices; together, all contribute to a quality 
environment. High quality experiences, programs, and outcomes happen within 
a quality environment.  The pedagogical approaches Welcoming, Engagement, 
Shared Understanding, Emergent, Pedagogical Documentation, and Reflective 
Practice — with the four foundations Belonging, Expression, Engagement, and 
Well Being — interwoven throughout our core functions and positive parenting 
approach all subscribe to OEYCs WR quality environments. We are deepening our 
understanding of the application of these pedagogical approaches in child and family 
program settings.
The framework developed through HDLH? as it applies to OEYCs WR is the corner-
stone of our quality environment and provides a framework that supports the future 
OEYCFC system in offering high quality experiences, programs, and outcomes. Ped-
agogy is a journey that continues as we invite further exploration and conversation in 
the process of the transformation of OEYCs to OEYCFCs.  
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Further Reflection on Pedagogical Approaches in OEYCFCS

WELCOMING ENGAGEMENT
SHARED  
UNDERSTANDING

EMERGENT
PEDAGOGICAL  
DOCUMENTATION

REFLECTIVE  
PRACTICE

How does the environment 
invite perspectives families 
to participate in meaningful 
ways?

What does engagement look 
like from parent/caring adults 
perspective?

How do we continue to 
engage parents/caring adults 
as co-learners?

How do we continue to 
create environments that are 
supportive of the child and 
parent/caring adult’s natural 
curiosity and experience?

Where are the opportunities 
to come together as teams 
within a system to share and 
develop theories of parent/
caring adult and child learning 
leading to deeper inquiry and 
understanding?

How do we continue to 
strengthen a culture of 
reflective practice and 
collaboration within the 
OEYCFC system?

How do policies and 
procedures, create barriers 
to establishing a welcoming 
environment?

How do early learning 
professionals remain co 
learners and engaged with 
families when addressing 
concerns, development issues 
and facilitating referrals?

What tells us that shared 
understanding is experienced 
by children, parents/
caring adults, early years 
professionals and community?

What opportunities are there 
for us to continue to illustrate 
the value of the emergent 
approach in supporting 
children’s learning and their 
transition to school with 
parents/caring adults?

How can the use of social 
media be a platform to expand 
pedagogical documentation 
and to have a further reach 
for parents/caring adults to 
engage together?

What role does pedagogy play 
in program development?

What else can be done to 
strengthen relationships 
and ensure social inclusion, 
participation and a sense of 
belonging for each child and 
family?

How do we encourage 
the exchange of learning 
experiences from the home to 
the OEYCFC?

How can parents/caring adults 
have a stronger voice in their 
learning and in their children’s 
learning and experiences?

What barriers exist that may 
limit some children’s or 
parent/caring adult’s ability to 
engage in active exploration, 
play and inquiry?

How does the pedagogical 
documentation make our 
thinking and learning visible?

How do we develop 
outcome measurements on 
relational aspects of quality 
environments?
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As we move forward with OEYCFC planning, it is our recommendation that the 
ongoing and emerging learnings from the OEYCs WR pedagogy exploration be 
incorporated in the architecture of the redesigned programs. 

Key recommendations from our learnings: 

Choosing OEYCFCS Locations

1.    The appropriate use of space in OEYCFC locations is of prime importance; 
space considered for location of OEYCFCs needs to be not only space that 
invites children to play and learn together with their parents/caring adults 
and other children, but also be ample and appropriate space for meaningful 
connection between children, parents/caring adults, and staff. The space 
should encourage parents/caring adults to connect with other parents/caring 
adults, with room for kitchen and couch areas and private space for parents/
caring adults to go and talk about their questions and concerns and should 
include space with a phone for private, safe, secure connection with special-
ized services.   

2.    Understand the importance of easy access and entry to an OEYCFC in creat-
ing a welcoming environment.

3.    Appropriate space is required for practice of the pedagogical approaches; 
permanent space (i.e., not space that needs to be set up and taken down in 
shared space environments) is needed for pedagogical documentation, for 
reflection, and for continued pedagogy capacity building for staff.  

Service Delivery

4.    Policies and Procedures and Best Practices are grounded in HDLH? pedago-
gy and enacted as such.  

5.    Core services of OEYCFCs recognize the pivotal role parents/caring adults 
play and the importance of supporting the whole family in the understanding 
of how children learn. Programs and services should be designed to ensure 
that the way core services of OEYCFCs are delivered supports the continu-
ance of learning and pedagogy approach at home, impacting the child to the 
greatest degree.   

6.    A continuum of programming and services for children, parents/caring adults 
be offered that allows them to choose what’s best for their family and that 
crosses ages and developmental stages allowing a family to stay connected and 
engaged as they and their child transition from one point in life to another.  

7.    Programs, services, Centre set-up and schedules should allow room for mutual 
support and relationship building between parents/caring adults and staff.  

8.    The importance of parent/caring adults learning from and supporting each 
other, and allowing time for this relationship building to occur should be 
incorporated when programming decisions are made.   

9.    Explore integration of the foundations in the newly-released Ministry of 
Education Kindergarten Curriculum building on the How Does Learning 
Happen pedagogy into our early learning programs, further aligning our 
approach to expectations of the child in school. 

10.    Engage families through digital platforms, allowing more choices in partic-
ipation, knowledge, building, and engagement. 

11.    The application of pedagogy is equally applicable for universal service 
delivery and targeted outreach. 

Community Partnerships

12.    When Schools First opportunities for location of OEYCFCs emerge, there 
needs to be shared understanding of the importance and impact of a wel-
coming, quality environment in an OEYCFC. 

13.    A shared understanding and commitment is necessary for authentic and 
meaningful partnerships between community service providers providing 
support and services and/or co-located in OEYCFCs. There should be a 
clear understanding of HDLH? and how the pedagogy is expressed through-
out the OEYCFC, including the policies and procedures of the OEYCFC, 
which may not be aligned with that of the community partner.  

Staffing 

14.    That OEYCFC staffing be a complement of Early Years professionals 
who have a variety of experience, educational backgrounds, and training, 
recognizing that families benefit from a variety of support. Responsive and 
knowledgeable staff with the ability to understand and recognize when 
different approaches are needed for different situations are key to engaging 
and retaining child and parent/caring adult participation in OEYCFCs. 

15.    Build in staff time that is dedicated to reflective practice, the process of 
documentation, and meaning making. 

16.    OEYCs WR Professional Learning opportunities and Communities of Prac-
tice facilitate ongoing exploration of HDLH? pedagogy. 
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Outcome Measurement

17.    A comprehensive data base and outcome measurement tools be developed 
to capture the impact of pedagogical approaches and relational factors on a 
child’s learning and transition to school.  

In Conclusion
Funding for this work was provided through the Children’s Initiatives Grant of the  
Lyle S. Hallman Foundation (www.lshallmanfdn.org). Their innovative approach to 
supporting OYECs WR in capacity building, in taking risks with an unknown outcome, 
and in allowing us to forge the journey ahead in a creative manner that allowed us to be 
responsive to emerging findings along the way, is a true asset to our community and to 
the families in our community.  We are very grateful for their support and confidence.  
This report summarizes the exploration that started in 2015. It reflects the voice and the 
learnings we gleaned from the many children and parents/caring adults participating 
in OEYCs WR, the OEYCs WR Early Years professionals working alongside those 
families, and the community partners who have supported us in our journey of pedago-
gy exploration.  We thank them for their dedication and passion shown for ensuring we 
support children’s learning in the best way possible.  
It is also intended to inform the community about 
the important role of pedagogy in the child and 
family sector, particularly as we embark on the 
next steps of the transformation of Ontario Early 
Years Centres to Ontario Early Years Child and 
Family Centres.
Pedagogy exploration and understanding is an 
ongoing process. It is fluid and ever-changing.  
There is no start and stop. As Early Years pro-
fessionals we are always learning, alongside of 
the children and families we serve. We continue 
to consider the place of pedagogy in our unique 
Early Years settings, to look closely at pedagog-
ical approaches and practices, building on the 
current state of understanding and challenging 
ourselves on the status quo and what we think 
we know. The outcome is not to find solutions 
but to uncover opportunities for deeper explorations that challenge our thinking. 

For more information, please contact: 

Jennifer Jordan
Executive Director,  
Our Place Family Resource and Early Years Centre, Kitchener

jjordan@ourplacekw.ca 

519-571-1626 ext. 26
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